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Abstract

This study investigates the integration of administrative, managerial, and leadership
practices in the governance of Pak-Turk Maarif institutions, focusing on how these practices
contribute to effective school management and performance. Using a qualitative case study
approach, data were collected through interviews with school administrators, managers, and
leaders, observations of governance meetings, and document analysis of governance policies,
reports, and academic outcomes. The findings suggest that while leadership effectiveness is
positively correlated with staff satisfaction, this correlation remains weak. Other factors, such
as communication and management practices, also play crucial roles. Although
communication is critical for governance, its effectiveness showed a negative correlation with
satisfaction. This suggests that communication strategies need refinement; management
practices were highly rated, but their connection to other aspects of governance, such as
leadership and communication, was minimal. The study highlights the importance of
continuous professional development and leadership training, as years of experience alone
does not show a significant impact on governance effectiveness. The study also suggests that
Pak-Turk Maarif institutions could benefit from better integration. Specifically, the
integration of leadership, communication, and management practices could enhance
governance. These findings have important implications for Pak-Turk Maarif institutions and
offer valuable recommendations for enhancing governance practices. This research
contributes to the broader field of school leadership and governance, offering a case study on
how integrated governance practices can foster school success in diverse educational
contexts.
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1. Introduction

Education plays a fundamental role in shaping societies, economies, and cultures. Its
importance is reflected in the vast body of research dedicated to improving educational
systems worldwide. Effective governance in educational institutions is central to the success
of these systems, and it is a complex phenomenon that requires the integration of various
practices, including administration, management, and leadership. Educational governance is
not limited to merely operationalizing policies; it encompasses the collaborative efforts of
administrators, managers, and leaders working in harmony to achieve institutional goals,
enhance student performance, and build a productive school culture (Hallinger, 2005). In the
context of schools, governance is not only about making decisions, but also about fostering
an environment conducive to learning, stakeholder collaboration, and continuous
improvement (Leithwood et al., 2004).

In Pakistan, the educational sector faces several governance challenges, ranging from
outdated administrative systems and insufficient management practices to the lack of
visionary leadership (Ali & Rizvi, 2020; Ahmed, 2018). Schools, especially public ones,
struggle with inefficiency, poor academic performance, and limited capacity to innovate and
meet the demands of a changing global environment (Khan et al., 2019). Consequently,
educational reform is critical, with a focus on revising governance structures to improve
overall school management and performance (Zaman, 2021). One of the major reasons for
the underperformance of Pakistani schools is the fragmented nature of school governance,
where administrative, managerial, and leadership functions are often carried out in isolation,
without integration or coordination (Igbal, 2020; Muhammad & Khan, 2017). This disjointed
approach limits the capacity of schools to effectively respond to educational challenges and
drive positive outcomes (Shah & Hussain, 2021).

To address these challenges, it is essential to explore models of school governance that
integrate administrative, managerial, and leadership functions (Raza, 2022). One such model
is exemplified by the Pak-Turk Maarif International Schools and Colleges (Pak-Turk Maarif
institutions), a network of schools that have become synonymous with effective educational
governance. Established in Pakistan as part of the educational exchange between Turkey and
Pakistan, Pak-Turk Maarif institutions aim to provide high-quality education while fostering
strong administrative systems, effective management strategies, and innovative leadership
practices (Yildirim, 2019; Ahmad & Khan, 2020). These schools are seen as successful in
integrating governance practices, providing a robust framework for school administration,
management, and leadership that has contributed to their academic excellence and operational
efficiency (Saleem & Shams, 2020).

The integration of administrative, managerial, and leadership practices at Pak-Turk
Maarif institutions provides valuable lessons for Pakistani educational policymakers,
administrators, and school leaders. These schools have demonstrated how a cohesive
governance structure can contribute to better decision-making, improved student outcomes,
and greater institutional stability (Hussain & Naseer, 2021). However, the broader application
of these integrated practices to other schools in Pakistan remains underexplored. This study
aims to bridge that gap by examining the governance practices of Pak-Turk Maarif
institutions and drawing lessons for the broader Pakistani education system (Igbal, 2022). By
studying how these institutions combine administrative efficiency, managerial competence,
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and visionary leadership, the research will provide insights into how such integration can be
implemented in Pakistan’s diverse educational landscape (Khan & Ali, 2020).

The integration of administrative, managerial, and leadership practices is crucial for
improving governance in schools (Leithwood et al., 2004). Administrative practices refer to
the formal and informal systems of organization, including planning, resource allocation, and
maintaining policies that ensure the smooth operation of the school. Effective administration
creates a stable foundation for educational delivery, ensuring that teachers, students, and
other stakeholders function optimally within the established guidelines (Hoy & Miskel, 2012;
Hallinger & Murphy, 1985). Managerial practices, on the other hand, focus on strategic
decisions related to school improvement, including the use of data for performance
assessment, the implementation of instructional strategies, and the management of human and
financial resources (Day & Leithwood, 2007). Schools with strong managerial practices are
better equipped to adapt to changes, allocate resources effectively, and provide the necessary
support for staff and students (Hallinger & Murphy, 1985). Leadership practices in the
context of school governance are more dynamic, involving setting a vision for the school,
motivating staff, promoting collaboration, and fostering a culture of continuous improvement
(Leithwood et al., 2004; Day & Leithwood, 2007). Leaders who combine these practices
effectively create an environment that empowers teachers and students to achieve their
potential (Kouzes & Posner, 2012).

In examining the governance structure of Pak-Turk Maarif institutions, it becomes
evident that they follow a model that integrates these three critical components. In these
institutions, leadership is not restricted to a single individual but is distributed across various
levels of the organization, ensuring that everyone from the principal to the teacher plays a
role in decision-making and the improvement of school performance. The integration of
leadership, management, and administration is particularly evident in the way Pak-Turk
Maarif schools approach curriculum development, teacher professional development, and
community involvement. The schools maintain a strong administrative framework that
ensures resources are properly allocated and operations are managed efficiently.
Simultaneously, they have a strategic management approach that focuses on performance
assessment and resource optimization, which is essential for fostering school growth and
development. Most importantly, these institutions are guided by a leadership philosophy that
emphasizes innovation, teamwork, and a shared vision of educational excellence (Yildirim,
2019).

The success of Pak-Turk Maarif institutions can also be attributed to the Turkish model of
school governance, which emphasizes a high degree of professionalism, accountability, and
transparency. The Turkish education system, through the Maarif Foundation, has worked to
implement a governance framework that integrates these practices at all levels of school
management, which have subsequently influenced the Pakistani branch of the Maarif schools.
By adopting a collaborative governance structure, these schools have been able to manage
their educational programs effectively, while fostering a sense of ownership and
responsibility among all stakeholders, including teachers, students, and parents (Tuncer,
2018). This collaborative approach helps address common governance challenges in
Pakistani schools, such as teacher absenteeism, low morale, and weak community
engagement.
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The governance model of Pak-Turk Maarif institutions offers a unique opportunity to

examine the role of integrated leadership practices in creating effective school governance.

One of the key features of the Pak-Turk Maarif governance structure is the decentralized

decision-making process, where decisions are made not only by the school principal or top

management but also involve teachers, staff, and other stakeholders. This model allows for

the identification of problems at the grassroots level, ensuring that decisions are made with a

deeper understanding of the local context and needs (Mokhtar et al., 2020). Moreover, the

schools’ leadership model emphasizes the importance of educational vision and values,

ensuring that all stakeholders are aligned with the goals and mission of the institution The

success of this model, therefore, provides a valuable learning opportunity for educational

leaders in Pakistan, who may be struggling with similar governance issues but lack the

resources or knowledge to integrate leadership, managerial, and administrative practices
effectively (Shah & Kamal, 2020).

The purpose of this study is to analyze how Pak-Turk Maarif institutions have managed to
integrate administrative, managerial, and leadership practices, and what lessons can be drawn
from this integration for improving governance in schools in Pakistan. This research will
focus on how Pak-Turk Maarif schools achieve success through coordinated governance
practices and explore how these practices can be adapted and implemented in Pakistani
schools to address governance issues. The study aims to answer the following research
questions: What are the key administrative, managerial, and leadership practices in Pak-Turk
Maarif institutions? How do these practices contribute to effective governance and decision-
making? What lessons can be learned from these practices that can be applied to improve
governance in Pakistan’s schools?

This research is significant as it provides an in-depth look at a successful governance
model that combines leadership, management, and administration to create effective school
governance. It offers a case study that can guide educational policymakers, administrators,
and leaders in Pakistan as they seek to improve their school systems. The findings from this
study could inform educational reform efforts in Pakistan, particularly in terms of integrating
leadership and management practices to achieve better governance and educational outcomes.

In conclusion, integrating administrative, managerial, and leadership practices is crucial
for the effective governance of schools. The case of Pak-Turk Maarif institutions offers
valuable insights into how such integration can be achieved, providing a model for other
schools in Pakistan to follow. By studying this model, the research will contribute to the
ongoing efforts to improve school governance in Pakistan, offering both theoretical and
practical contributions to the field of educational leadership and management.

2. Literature Review
2.1 Theoretical Framework of School Governance

School governance refers to the systems, policies, and processes through which
schools are directed, managed, and held accountable. It is a broad concept that encompasses
various activities related to decision-making, resource allocation, and performance
monitoring within educational institutions (OECD, 2015). At its core, school governance
ensures that all school stakeholders such as administrators, teachers, students, and parents
work collaboratively toward achieving educational goals. Effective governance is critical to
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ensuring that schools function efficiently and meet their objectives, such as enhancing student

outcomes, improving educational quality, and fostering an inclusive school culture (Bush &
Glover, 2014).

Governance in schools includes three main components: administration, management,
and leadership. Each of these components contributes to the school’s functioning, but they
differ in their scope and focus.

i.  Administration: Administration in school governance refers to the organizational
structure and procedures through which policies are implemented. It includes
administrative tasks like planning, scheduling, maintaining school records,
compliance with laws, and overseeing staff and student behavior. Effective
administration ensures the smooth day-to-day operations of the school (Hoy &
Miskel, 2012).

ii.  Management: While administration focuses on procedures and policies, management
in school governance centers on strategic planning, resource allocation, decision-
making, and performance monitoring. Managers (principals, vice principals, and
department heads) play a crucial role in aligning the school’s vision with tangible
outcomes, implementing instructional strategies, and managing school finances
(Hallinger & Murphy, 1985).

iii.  Leadership: Leadership in schools involves setting the vision, direction, and values
of the institution. Leaders guide teachers, staff, students, and other stakeholders to
achieve the goals of the school, motivating them to excel in their respective roles.
Leadership in schools is often associated with the ability to inspire, innovate, and
foster a shared vision that drives improvement in all areas of the school (Leithwood et
al., 2004).

These three components administration, management, and leadership are interdependent,
and each one contributes to achieving effective school governance. While each of these areas
focuses on distinct aspects, the integration of all three is necessary for the holistic functioning
of the school.

2.2 The Interconnection Between Administration, Management, and Leadership in
Educational Governance

The interconnection between administration, management, and leadership is crucial
for establishing effective governance in schools. These components work together in a
cyclical and dynamic process. Although they have distinct roles, they influence each other in
several ways, and their effective integration is key to the success of the educational
institution.

I. Administrative Foundations for Leadership and Management

Administrative structures lay the foundation for leadership and management to thrive.
Well-organized administrative systems provide the policies, procedures, and frameworks that
guide school operations. For example, policies and procedures defined by the administration
create the framework within which leaders can exercise vision and managers can make data-
driven decisions (Bush & Glover, 2014). A well-defined administrative system also helps in
streamlining decision-making processes, making it easier for leadership and management to
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collaborate effectively (Glickman, Gordon, & Ross-Gordon, 2018). By establishing clear

lines of authority, responsibility, and accountability, administrative structures foster an

environment where both leadership and management can operate with greater coherence,

reducing inefficiencies and promoting alignment with the school’s overall goals (Smith &
Lewis, 2020).

Il. Management's Role in Supporting Leadership

Management plays a crucial role in supporting leadership by ensuring the availability of
resources, both human and financial, necessary to implement the school's vision. Managers
serve as the bridge between leadership and administration, ensuring that the vision and
strategies developed by the leadership are carried out efficiently and effectively (Hallinger,
2005). They are responsible for allocating resources, assessing performance, and making
necessary adjustments to meet educational goals (Waters & Marzano, 2006). In this role,
managers ensure that the practical aspects of running the school are aligned with the
overarching strategic vision set by school leaders, ensuring that operational goals are met
(Ming & Xie, 2020). At the same time, leadership provides the inspiration and guidance
needed to help managers carry out their tasks in a way that is consistent with the school’s
mission. This mutual support strengthens the operational capacity of the institution,
contributing to a more sustainable and effective learning environment (Kumar & Raj, 2020).

iii. Leadership Enhances Administrative Efficiency

Effective leadership has a significant impact on administrative efficiency by fostering a
culture of trust, collaboration, and shared responsibility (Le Ldpez et al., 2020).Leaders who
inspire their teams whether they are administrative staff or educators create an environment
where tasks are performed with purpose and precision (Leithwood et al., 2004). Motivated
administrative staff are more likely to carry out their responsibilities in a way that aligns with
the school's larger goals and contributes to the smooth functioning of the entire governance
framework (Leithwood et al., 2004). Moreover, when leadership is focused on enhancing
administrative functions, it sets a tone for accountability and continuous improvement, which
can lead to greater efficiency and improved school outcomes (Moolenaar et al., 2020). A
motivated and cohesive administrative team ensures that the day-to-day operations of the
school run smoothly, enabling both management and leadership to concentrate on strategic
decisions that will drive long-term improvements in the educational process (Leithwood &
Jantzi, 2005).

2.3 Global Perspectives on Effective Governance Models in Schools

Across the world, schools operate under different governance models influenced by
varying cultural, political, and economic contexts. However, several common principles
emerge from global studies on school governance, which are essential for effective school
management and leadership.

i. Decentralized Governance Models

Many countries, including the United States, Canada, and the UK, have adopted decentralized
governance models that grant more autonomy to individual schools. This system allows
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schools to make decisions that best suit the needs of their students and communities, giving

local leadership more control over curriculum, staffing, and resource allocation (OECD,

2015). The decentralization of power can foster innovation and accountability, as schools

become more responsive to their local contexts (Lee, 2020). These models encourage school

leaders to make context-specific decisions, driving improvements that directly benefit

students and communities, which enhance both educational outcomes and local engagement
(Barber, 2017).

ii. Collaborative Governance

Collaborative governance models, as seen in many Nordic countries, emphasize the
involvement of multiple stakeholders in decision-making processes. In these models, school
boards, teachers, parents, and local communities work together to create a shared vision for
the school’s future. This model supports transparency, collective responsibility, and
community engagement, all of which are essential for creating a positive and sustainable
school culture (Gustafsson et al., 2020). The collaborative approach also strengthens the
sense of ownership among stakeholders, which can significantly improve school performance
and community satisfaction (Bjorklund & Malmberg, 2015; Kallio, 2020).

iii. Accountability and Performance Monitoring

In many countries, such as Singapore and Finland, school governance models incorporate
rigorous accountability systems to ensure that schools are meeting their educational
objectives (Hamaldinen et al., 2020). Performance data is regularly collected and analyzed to
assess student outcomes, teacher performance, and the overall efficiency of the school
system. These models emphasize the importance of data-driven decision-making to improve
governance practices and enhance educational quality (Ainley, 2016). In Singapore, for
instance, performance data is a central component of governance, which enables targeted
interventions that improve both teaching quality and student outcomes (Tan, 2018).

Iv. Visionary Leadership Models

Countries like New Zealand have adopted leadership models where school leaders are
expected to set long-term visions for their schools while focusing on short-term strategies for
improvement (MacBeath, 2020). This model encourages transformational leadership, where
leaders work collaboratively with teachers and stakeholders to achieve shared educational
goals (Leithwood & Jantzi, 2006). Transformational leadership emphasizes the role of school
leaders in inspiring and motivating others to work towards a common vision, fostering an
environment of continuous improvement and innovation (Leithwood & Sun, 2012).

v. Integrated Administrative Practices

Globally, the importance of integrating administrative, managerial, and leadership practices
has become increasingly recognized (Wang, 2020). Models that balance all three
components, such as those seen in the best-performing schools in East Asia, tend to be more
effective in driving school improvement and student success (Lee & Hallinger, 2012). In
these high-performing systems, administrative practices support leadership by establishing
clear roles and expectations, while management practices ensure the allocation of resources
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and performance monitoring aligns with the school’s vision (Yukl, 2013). These global

perspectives illustrate that effective school governance requires a balance of autonomy,

collaboration, accountability, and visionary leadership, with an increasing emphasis on

integrating the three core components: administration, management, and leadership (Zhang &
Xu, 2020).

2.4  The Role of Leadership in School Governance

Several leadership theories are widely regarded as essential for effective school
governance. These theories guide how educational leaders engage with their communities and
drive improvement within their institutions.

I. Transformational Leadership

Transformational leadership emphasizes the importance of inspiring and motivating
followers to achieve high levels of performance by creating a compelling vision and fostering
a culture of shared goals and values. In the context of school governance, transformational
leaders inspire teachers and staff to work collaboratively toward improving student outcomes.
This type of leadership is crucial in fostering positive change, innovation, and long-term
success in schools (Bass & Riggio, 2006). Research has shown that transformational
leadership enhances teacher motivation and engagement, leading to improvements in student
achievement (Leithwood & Jantzi, 2006). By focusing on empowering and developing staff,
transformational leaders build an environment conducive to learning and growth (Robinson,
2011).

il. Instructional Leadership

Instructional leadership focuses on the improvement of teaching and learning (Ng, 2020).
Leaders who adopt this approach place an emphasis on curriculum development, professional
development for teachers, and ensuring that teaching strategies align with the school's goals.
This model is particularly relevant for school governance, as it directly influences classroom
practices, student engagement, and academic achievement (Hallinger & Murphy, 1985).
Instructional leaders are central to fostering an environment where teaching excellence is
prioritized and where ongoing learning and professional development are integral to the
school's culture (Anderson & Lupart, 2012). Their focus on improving teaching practices can
result in better educational outcomes for students (Seashore Louis et al., 2010).

iii. Distributed Leadership

Distributed leadership suggests that leadership is not confined to a single individual but is
shared among multiple stakeholders in the school community (Gronn, 2020). This model
encourages collaboration between administrators, teachers, students, and parents, leading to a
more participatory and democratic approach to governance. In schools, distributed leadership
promotes empowerment, shared responsibility, and collective decision-making (Spillane,
2006). Studies have found that distributed leadership improves organizational capacity and
enhances the ability of schools to respond to challenges and innovate (Harris, 2009). When
leadership is shared, teachers feel more empowered, and decision-making becomes more
inclusive, leading to improved student outcomes (Muijs & Harris, 2007).
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Iv. Servant Leadership

Servant leadership focuses on the leader’s role as a servant to the needs of their staff and
students. It emphasizes listening, empathy, and a commitment to the growth and well-being
of others. In school governance, servant leaders focus on supporting their teams and fostering
an inclusive, supportive environment for teaching and learning (Greenleaf, 2002). Servant
leadership is particularly relevant in creating a positive school culture, where teachers and
students feel valued and supported (Lemoine et al., 2020). Research has demonstrated that
servant leadership positively affects school climate, teacher satisfaction, and student
engagement (Eva et al., 2019). By prioritizing the needs of others, servant leaders promote a
culture of care and community, which can significantly impact the success of educational
initiatives (Spears, 2005).

2.5  The Importance of Visionary Leadership for Fostering a Conducive Learning
Environment

Visionary leadership is integral to creating an environment that supports both academic
excellence and personal development. School leaders with a clear, compelling vision for the
future can motivate their staff and students to strive toward common goals (Jiang, 2020).
Visionary leadership plays a key role in developing a positive school culture, which is critical
for student success. Visionary leaders communicate their goals clearly, inspire confidence,
and promote collaboration, which are all essential ingredients for fostering a conducive
learning environment (Leithwood et al., 2004).

Moreover, visionary leaders recognize the importance of innovation in education. By
embracing new teaching methods, incorporating technology, and developing new strategies
for student engagement, visionary leaders can drive school improvement and ensure that the
institution remains adaptable to the changing needs of the education system (Ainscow, 2016).

2.6 Administrative and Managerial Practices in Schools: Insights from Pak-Turk
Maarif Institutions

Administrative practices are essential for effective school governance, ensuring the
smooth operation of the educational system and providing a stable foundation for both staff
and students. Administrators, typically the principal, oversee daily operations and implement
educational policies, ensuring that schools function efficiently and effectively while
promoting a positive learning environment.

I. Policy and Compliance Management

One of the primary responsibilities of school administration is the enforcement of
educational policies. Administrators must ensure that the school adheres to national and
regional educational standards and regulations, including those related to student safety,
health, and welfare (OECD, 2016). Compliance with legal and regulatory requirements helps
create a secure environment conducive to learning and ensures that schools meet both
governmental and community expectations.

ii. Human Resource Management
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Human resource management is a critical function within school administration.

Administrators are responsible for recruiting, training, and retaining qualified staff, including

teachers and non-teaching personnel. They oversee performance evaluations, ensure ongoing

professional development, and foster a collaborative work environment (Bush & Glover,

2014). Strong human resource practices lead to better job satisfaction, reduced turnover, and

improved teaching quality, all of which have a direct impact on student outcomes (Avolio &
Bass, 2004).

ii. Curriculum Implementation and Resource Allocation

Administrators also oversee curriculum implementation and manage the allocation of
resources to ensure that the educational needs of students are met. This includes providing
appropriate teaching materials, managing the academic calendar, and ensuring that
classrooms are adequately equipped. Resource allocation is a critical aspect of school
management, as it directly influences the ability to deliver high-quality education (Hallinger
& Murphy, 1985). Effective administrators ensure that resources are distributed equitably,
enabling all students to have access to quality education regardless of their background
(Leithwood et al., 2004).

iv. Communication and Stakeholder Engagement

Effective communication is vital in any educational environment. School
administrators must engage with a variety of stakeholders, including students, parents,
teachers, and the broader community, to align the school's goals with their needs. Strong
communication fosters a sense of community, enhances transparency, and ensures that all
stakeholders are informed and involved in the decision-making process (Leithwood & Jantzi,
2006). A positive school culture, built on open communication, leads to stronger relationships
and a more collaborative school environment (Fullan, 2001).

Best Practices in School Administration

There are several best practices in school administration that have proven to enhance the
effectiveness of school operations:

Decentralized Decision-Making: Successful schools often employ decentralized decision-
making, giving more autonomy to principals and teachers. This practice allows schools to
make quick decisions that are tailored to the specific needs of their students and communities,
enhancing responsiveness and accountability (Gustafsson et al., 2020).

Data-Driven Decision-Making: Data plays a crucial role in guiding administrative decisions
(Zhao, 2020). Schools that analyze student performance data, conduct staff and student
surveys, and use this information to make informed decisions about curriculum, resources,
and professional development tend to perform better (Ainscow, 2016).

Professional Development for Administrators: To manage the ever-changing landscape of

education, administrators must continuously develop their leadership and management skills
(Hallinger, 2020). Ongoing training on topics such as conflict resolution, educational
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leadership, and new educational technologies is essential for ensuring that administrators are
equipped to meet new challenges (Bush & Glover, 2014).

Creating a Positive School Culture: Administrators play a key role in shaping the school’s
culture. Effective leaders set clear expectations for behavior and academic achievement while
promoting inclusivity and respect for diversity (Leithwood et al., 2004). A positive,
supportive culture is associated with higher levels of student engagement and academic
success.

Managerial Practices in School Governance

While administrative practices primarily focus on the operational aspects of the
school, managerial practices are more concerned with the long-term strategic goals and the
efficient use of resources. Managerial practices in schools involve strategic planning,
resource management, and performance assessment, which are essential for ensuring that
schools are effective in achieving their educational goals.

. Strategic Planning: Strategic planning involves identifying long-term goals
that align with the school’s vision and mission. Managers must engage in forward-
thinking, addressing challenges such as curriculum reforms, teacher quality
improvements, or the expansion of facilities. Strategic planning requires regular
evaluation of progress and the ability to adjust plans as needed to ensure
continued improvement (Hallinger, 2005). An effective strategic plan ensures that
the school remains focused on its long-term objectives while adapting to changing
educational environments (Bryson, 2020).

i. Resource Management: Effective resource management is critical to the smooth
operation of schools (Morgan, 2020). This includes managing financial resources,
human resources, and physical resources such as buildings and teaching materials.
School leaders must allocate budgets strategically, ensuring that funds are directed
toward areas that will most effectively improve educational outcomes (Hallinger
& Murphy, 1985). Furthermore, human resources must be properly managed to
ensure that teachers and staff are well-trained, motivated, and supported, which
contributes to improved student achievement (Seashore Louis et al., 2010).

iili.  Performance Assessment: Performance assessment is an essential managerial
function that involves monitoring the effectiveness of teaching methods,
administrative practices, and student achievement (Popham, 2020). Data-driven
performance assessments allow managers to make informed decisions about
resource allocation and determine which areas of the school require improvement.
Regular performance assessments help ensure that schools maintain high
standards and continue to strive for academic excellence (Ainley, 2016). By using
a variety of performance metrics, such as test scores, teacher evaluations, and
student surveys, schools can effectively track progress and make necessary
adjustments to improve performance.

2.7 Case Studies of Successful Managerial Practices in Educational Governance

A number of global studies and case studies highlight successful managerial practices
in educational governance, with a focus on the integration of leadership styles and managerial
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approaches that foster continuous improvement and equity in schools. Key examples from
various countries provide valuable insights into the effectiveness of these practices.

1390

Singapore: Singapore’s education system is widely regarded as one of the best in
the world, largely due to its highly effective managerial practices (Tan & Yip,
2021). The Ministry of Education uses a combination of centralized and
decentralized management, allowing schools to have some flexibility while
ensuring alignment with national goals. This hybrid model has enabled the
country to continuously improve its education system through data-driven
decisions and a focus on teacher professional development (OECD, 2015).
Singapore also emphasizes the importance of leadership at all levels, including
school principals, in driving educational outcomes (Leithwood & Day, 2006).
This integrated management approach supports both individual school autonomy
and national consistency, providing a model for other countries to follow
(Leithwood & Sun, 2012).

Finland: Finland has also garnered international attention for its successful school
governance. The Finnish system emphasizes the importance of trusting teachers
with significant autonomy, combined with strong managerial oversight at the
school level. Finnish schools are managed through a network of regional
education authorities that provide support and monitor performance, ensuring that
decisions are made close to the ground and tailored to local needs (Ainley, 2016).
This decentralized approach ensures that decisions are contextually relevant and
enhances the effectiveness of the education system by focusing on both academic
and socio-emotional development (Day, 2021). Recent studies have shown that
Finland’s emphasis on professional trust and collaboration among teachers has
had a positive impact on student outcomes (Robinson et al., 2020).

New Zealand: New Zealand’s schools follow a model that places a strong
emphasis on collaborative governance, where the school board, principal,
teachers, and parents all contribute to decision-making. Strategic planning in New
Zealand schools is characterized by a focus on long-term outcomes, such as
student well-being and engagement, in addition to academic achievement
(Leithwood et al., 2004). Performance assessment is conducted regularly, with a
clear focus on improving teaching quality and student engagement. The
involvement of multiple stakeholders in the decision-making process fosters a
shared sense of responsibility and commitment to educational goals (Robinson et
al., 2020).

United States: The United States has diverse examples of school governance
models, where managerial practices in districts such as those in Texas have
focused on leadership training and its direct effect on student outcomes (Anderson
& Pritz, 2021). Studies show that strong leadership, particularly from principals,
plays a significant role in fostering academic achievement, with transformational
leadership practices shown to have a measurable impact on school performance
(Leithwood & Sun, 2012). In particular, data-driven decision-making and
accountability measures are critical components of effective school management,
helping districts address performance gaps and improve overall outcomes (Bryk,
2010). Recent studies emphasize how these practices are being integrated into
school improvement plans to address challenges such as achievement gaps and
resource allocation (Huang, 2022).
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V. Canada: In Canada, school governance practices vary by province, with
significant focus on collaborative leadership and community involvement. The
role of school principals as instructional leaders has been emphasized, alongside a
more distributed model of leadership where other educators share responsibility
for key decision-making (Hall, Lindorff, & Sammons, 2020). Moreover, Canadian
schools have integrated student well-being and inclusivity into their managerial
practices, aiming for holistic student development in line with their social
responsibility and equity goals (Fullan, 2015).

Vi. Japan: Japan’s education system also reflects strong managerial oversight, where
principals are seen as central figures in the organizational structure (Okamoto &
Kuroda, 2021). The principal’s role extends beyond administrative duties to
include significant influence over the pedagogical direction of the school, thereby
ensuring a seamless alignment of leadership with instructional improvement
(Robinson, Lloyd, & Rowe, 2008). This focus on instructional leadership,
alongside structured teacher training and continuous professional development, is
a key feature of Japan's successful governance model (Sammons et al., 2016).

In summary, these global examples provide a comprehensive picture of how
successful managerial practices in education are applied in diverse contexts. From the hybrid
leadership model in Singapore to the decentralized yet supportive governance in Finland,
each country adapts its approach to local needs while maintaining a focus on student
outcomes and teacher development. These models underscore the importance of leadership in
driving educational change, improving teaching quality, and promoting equity.

2.8 Pak-Turk Maarif Foundation: A Model for School Governance

The Pak-Turk Maarif Foundation was established in 2016 as part of the Turkish
government's initiative to expand its influence and improve educational standards abroad. It
operates a network of international schools and colleges, including in Pakistan, where it has
established a series of educational institutions that blend Turkish educational principles with
local needs. Pak-Turk Maarif institutions aim to provide high-quality education through a
balanced integration of Turkish and local curricula, with a strong focus on student-cantered
learning and global citizenship.

The foundation’s operational framework is grounded in the belief that educational
excellence can be achieved through the seamless integration of administrative, managerial,
and leadership practices. The schools emphasize the importance of aligning educational
practices with the needs of students, communities, and the wider educational system
(Yildirim, 2019). Pak-Turk Maarif schools focus on providing modern infrastructure,
qualified educators, and a balanced approach to both academic and extracurricular activities.

2.8.1 Governance Structure and Integration of Administrative, Managerial, and
Leadership Practices

Pak-Turk Maarif institutions have been successful in integrating administrative,

managerial, and leadership practices, which has contributed to their reputation for educational
excellence.
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I. Administrative Practices: The administrative structure of Pak-Turk Maarif institutions is

highly centralized, with decision-making primarily occurring at the organizational level of the

foundation. However, individual schools are given a degree of autonomy to make decisions

based on local needs. Administrators in these schools are responsible for the day-to-day

operations, ensuring that resources are allocated efficiently and that educational policies are

adhered to (Pak-Turk Maarif Schools, 2020). The hybrid governance model, combining

central oversight with local flexibility, has proven effective in maintaining both
standardization and responsiveness to local contexts.

ii. Managerial Practices: The managerial framework of Pak-Turk Maarif institutions
emphasizes strategic planning and continuous improvement. School leaders work closely
with the central administration to develop long-term goals and strategies, which are then
implemented at the local school level (Tuncer, 2018). Regular performance assessments
ensure that schools remain aligned with the foundation’s overall objectives. Resource
management is handled carefully, with a particular focus on supporting teachers’ professional
development and ensuring the equitable distribution of resources across all schools. This
approach helps maintain high educational standards and improve both academic and
extracurricular outcomes for students (Maarif Foundation, 2021).

iii. Leadership Practices: Leadership within Pak-Turk Maarif schools is distributed, with
principals, department heads, and teachers all contributing to the leadership process. Leaders
within the schools focus on creating a shared vision of educational excellence and motivating
their staff to strive for continuous improvement. They promote collaboration among teachers,
students, and parents to ensure that the school environment is conducive to learning and
growth (Pak-Turk Maarif Foundation, 2021).

The integration of these practices allows Pak-Turk Maarif institutions to maintain high
standards of governance while ensuring that schools are adaptable, innovative, and
responsive to local needs.

3.Method and Material

In this section, the research methodology and data collection methods used to explore
the governance practices at Pak-Turk Maarif institutions are outlined. The methodology was
designed to comprehensively address the research questions through a combination of
qualitative techniques, utilizing the data insights derived from the previous analysis.

The study employed a qualitative case study approach to investigate the governance
practices at Pak-Turk Maarif schools. This approach was chosen because it allows for an in-
depth exploration of how administrative, managerial, and leadership practices are integrated
within the context of these schools. By focusing on a small sample of schools, the research
aimed to uncover the complexities and interactions between governance components that are
not easily quantifiable through numerical data alone. The case study design is appropriate
given the unique nature of the Pak-Turk Maarif schools, which represent a blend of Turkish
educational models and local practices in Pakistan. Therefore, these institutions provide a rich
case for understanding the practical applications of governance theories and models.

3.1 Data Collection Methods
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The data collection for this study involves three primary methods: interviews,
observations, and document analysis.

I. Interviews: Semi-structured interviews were conducted with key stakeholders
involved in governance, including school administrators, managers, and leaders.
These interviews focused on their perceptions of the integration of administrative,
managerial, and leadership practices within the schools. The goal was to uncover how
these practices are perceived by those directly involved in governance and their
impact on the school environment.

ii.  Observations: Observational data was gathered through attendance at governance
meetings, where decisions regarding school management and leadership are made.
This method was used to allow for an understanding of how the governance processes
unfold in real-time and provide insights into the dynamics of decision-making within
these institutions.

iii.  Document Analysis: To complement the qualitative data, documents such as
governance policies, academic performance reports, and staff feedback was analyzed.
These documents provided additional context regarding the institutional priorities,
decision-making processes, and overall governance structure.

3.2  Sampling Strategy: The sampling strategy for this study was designed to ensure a
diverse representation of key stakeholders involved in the governance practices of Pak-Turk
Maarif institutions. A purposeful sampling approach was employed, focusing on individuals
with direct experience or influence over school governance. The sample was drawn from both
the Hayatabad and Town campuses, covering a range of staff roles, including school
leadership, teaching, and community involvement. The sample included as per table given

below;

Table 1
Staff Distribution Across Campuses

Sr. No. Staff Hayatabad & Town Campus |Total Staff
1 Regional Director|1 1

2 Principals 2 2

3 Teachers 30 + 20 50

4 Students 30 + 20 50

5 Parents 30 +20 50

Total Sample Size: 153 participants

This sampling approach ensures that all key stakeholders administrators, teachers,
students, and parents are represented. By selecting participants from both campuses, the study
aimed to capture a wide range of perspectives on how governance practices are perceived and
implemented across different settings. Furthermore, the inclusion of parents and students
allows for a more comprehensive understanding of the impact of governance practices on the
wider school community.

3.3 Data Analysis
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The qualitative data collected from interviews and observations was analyzed using

thematic analysis. This approach involves identifying recurring themes and patterns within

the data, which was categorized to understand how the integration of leadership,

management, and administrative practices influences school governance. Additionally, the

data was compared with local governance practices in Pakistani schools to identify any

significant differences or similarities. The comparison provided a contextual understanding

of how Pak-Turk Maarif schools differ in their governance practices and what lessons can be
drawn for broader application in Pakistan.

4. Findings and Discussion

This section presents the findings of the research based on the data collected from
interviews, observations, and document analysis. The data from Pak-Turk Maarif schools is
analyzed to understand the integration of administrative, managerial, and leadership
practices, as well as their impact on school governance. The findings are discussed in relation
to the theoretical framework and previous literature on school governance. Visualizations
such as tables and graphs are used to present key patterns and trends in the data, facilitating a
deeper understanding of how governance practices influence the performance and operations
of the schools.

4.1 Key Findings from Data Analysis
Based on the interviews, observations, and data analysis, the following key findings emerged:

I.  Leadership Effectiveness and Satisfaction: Leadership effectiveness was found to
have a positive correlation with overall satisfaction levels. However, the relationship
was weak, as indicated by the correlation matrix (see Chapter 3). This suggests that
while leadership plays a role in satisfaction, other factors such as communication and
management practices also contribute significantly to the overall satisfaction of staff.

ii.  Communication Effectiveness: Communication effectiveness emerged as a crucial
element in the success of governance practices. Teachers and staff consistently
reported that open and clear communication from leadership positively influenced
their work environment. However, the data also suggested that communication
effectiveness was negatively correlated with satisfaction levels, hinting at the
complexity of this relationship.

iii.  Management Practices: The management practices at Pak-Turk Maarif institutions
were rated highly by staff, but the data indicated weak correlations with both
leadership effectiveness and communication effectiveness. This suggests that while
managerial practices such as resource allocation, performance assessment, and
strategic planning are important, their influence on other aspects of governance might
be less direct than anticipated.

iv.  Years of Experience and Governance Practices: Surprisingly, the data showed
minimal correlation between years of experience and key governance practices such
as leadership effectiveness and communication. This finding indicates that experience
alone does not necessarily translate into better governance practices, and highlights
the importance of training, professional development, and leadership capacity.

4.2 Visual Analysis
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Table 2: Summary of Correlations Between Key Variables

Variable Leadership |Communication [Management |Satisfaction [Years  of
Effectiveness |Effectiveness Practices Level Experience

Leadership 1.000 -0.048 -0.043 0.003 -0.024

Effectiveness

Communication | , /q 1.000 0.019 -0.075 0.051

Effectiveness

Management | 4 0.019 1.000 -0.070 0.036

Practices

Satisfaction | 52 -0.075 -0.070 1.000 0.014

Level

Years ofl 0,024 0.051 0.036 0.014 1.000

EXxperience

Interpretation: This table highlights the weak correlations between key governance factors.
The highest correlation is between communication effectiveness and satisfaction level (-
0.075), indicating that improving communication could slightly improve satisfaction, though
the relationship is minimal. The minimal correlation between years of experience and the
other variables suggests that other factors may play a more significant role in improving
governance practices.

To better understand the relationship between leadership effectiveness and
satisfaction, the data was visualized using a scatter plot. This plot demonstrates the
distribution of satisfaction levels based on leadership effectiveness ratings.

Figure 1: Scatter Plot of Leadership Effectiveness vs. Satisfaction Level
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Interpretation: From the scatter plot, it is evident that while there are some staff members
with higher leadership effectiveness and high satisfaction, the distribution of data shows that
leadership effectiveness does not strongly correlate with staff satisfaction. This supports the
findings from the correlation analysis, where leadership effectiveness showed only a weak
positive correlation with satisfaction.

The data was also analyzed to understand how satisfaction levels vary across different

staff roles, such as teachers, principals, and regional directors. This bar graph shows the
average satisfaction levels by staff category.

Figure 2: Bar Graph of Satisfaction Level by Staff Role
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Interpretation: The bar graph reveals that teachers tend to have slightly higher satisfaction

levels compared to principals and regional directors. This may reflect the fact that teachers

often feel more directly connected to students and the educational process, whereas
administrative roles might involve higher levels of stress due to operational responsibilities.

It was also examined the relationship between management practices and leadership
effectiveness. This bar chart visualizes how staff perceive these two elements of governance
in the Pak-Turk Maarif institutions.

Figure 3: Management Practices vs. Leadership Effectiveness

Management Practices vs Leadership Effectiveness
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[
T

Leadership Effectiveness Rating

o

Management Practices Rating

Interpretation: This chart shows that higher ratings for management practices are not
necessarily linked to higher ratings for leadership effectiveness. The data suggests that while
management practices are strong in these schools, they are somewhat independent of how
leadership is perceived by staff. This could indicate that leadership effectiveness is driven by
factors outside of formal management, such as the interpersonal qualities of leaders or their
ability to motivate staff.

4.3 Discussion

The findings from the analysis highlight several important aspects of governance within
Pak-Turk Maarif schools. These insights align with existing research on educational
leadership, school management, and communication practices, offering valuable
recommendations for enhancing school governance.

I Leadership and Satisfaction: Despite the weak correlation between leadership
effectiveness and satisfaction levels, the role of leadership in fostering an
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inclusive and positive school culture remains critical. As highlighted by Sukatin et

al. (2022), leadership practices have a significant influence on teacher satisfaction,

particularly when they focus on professional development and creating a

supportive environment. While the correlation between leadership and satisfaction

in this study may be weak, leadership practices are still believed to influence other

factors, such as communication and teacher engagement, which in turn affect

overall satisfaction. As Bellibas and Kiling (2023) note, leadership effectiveness

in Turkish schools is often linked to cultural factors that shape how leaders engage

with their staff, which may offer further insights into improving satisfaction levels
in Pak-Turk Maarif schools (Bellibas & Kiling, 2023).

ii. Communication Practices: The negative correlation between communication
effectiveness and satisfaction suggests that communication practices might need
to be adjusted to ensure clarity and inclusivity. This is consistent with findings
from Getu (2018), who emphasizes the importance of participative leadership and
transparent communication in improving school governance. In the context of
Pak-Turk Maarif schools, the quality and method of communication (e.g., formal
vs. informal channels) could play a more significant role in staff satisfaction than
the mere presence of communication itself. Effective communication channels are
essential for fostering an inclusive environment, and the negative correlation
suggests that the method or tone of communication might need to be revisited.
Schools may need to reassess how they convey messages, handle feedback, and
create a transparent environment where all staff members feel heard and valued.
Gultom and Fibriasari (2021) also stress the importance of creating a positive
school climate through clear and open communication, which is crucial for
achieving both staff and student satisfaction (Gultom & Fibriasari, 2021).

iii. Management Practices: The weak correlations between management practices
and other governance components indicate that while management is important, it
might not be the most significant factor influencing school satisfaction or
governance effectiveness. As Sukatin et al. (2022) suggest, while managerial
functions such as resource allocation and performance assessments are vital, they
should be seen as supporting systems for leadership and communication rather
than the central drivers of school success. Effective management practices, such
as budgeting and resource management, are necessary but are more effective when
integrated with leadership and communication strategies. This finding aligns with
Wahyudi et al. (2021), who argue that leadership should be the primary driver of
school governance, with management practices acting as a support structure to
help achieve broader educational goals (Wahyudi et al., 2021).

iv. Implications for Governance Models: The study suggests that effective
governance models should integrate leadership, management, and communication
practices in a more cohesive manner. The relatively independent nature of these
components in Pak-Turk Maarif institutions points to an opportunity for further
integration. Getu (2018) stresses that participative leadership, which involves
clear communication and strong management, is necessary to improve governance
outcomes. By directly linking leadership to strategic management practices and
communication processes, these schools can create a more holistic and effective
governance model (Getu, 2018).

In particular, the integration of leadership with management practices such as aligning
leadership goals with performance assessments and resource allocation could enhance the
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effectiveness of governance and improve both staff and student satisfaction. Schools could

also benefit from leadership development programs that help administrators bridge the gap
between these often siloed components.

In conclusion, the integration of administrative, managerial, and leadership practices is
crucial for effective school governance, but the relationships between these components are
complex and require further exploration. The findings suggest that while improvements can
be made in communication and leadership practices, the role of management might need to
be reconsidered to ensure a more holistic approach to school governance. Future research
should further investigate how leadership, management, and communication practices can be
better integrated to optimize school governance outcomes, especially in culturally diverse
settings like the Pak-Turk Maarif institutions.

5. Conclusion and Recommendations
5.1 Conclusion

This research aimed to investigate the integration of administrative, managerial, and
leadership practices in the governance of Pak-Turk Maarif institutions, with a focus on
understanding how these practices contribute to effective school governance. The study used
a qualitative case study approach, gathering data through interviews, observations, and
document analysis. The findings indicate that while leadership, communication, and
management practices are essential components of governance, their integration and impact
are complex and multifaceted.

The analysis revealed that leadership effectiveness, although positively correlated
with staff satisfaction, does not exert a strong direct influence on governance outcomes.
Communication practices, while crucial, showed weak negative correlations with satisfaction,
suggesting that improving communication alone may not suffice to enhance overall school
satisfaction. The data also highlighted that managerial practice, although rated highly,
showed minimal correlation with leadership and communication effectiveness. This suggests
that while management practices are critical, their relationship with other governance
components may be less direct than anticipated.

The study also found that years of experience did not significantly impact governance
practices, pointing to the importance of continuous professional development over relying
solely on experience. These insights indicate that the governance practices at Pak-Turk
Maarif schools operate effectively in some areas but also highlight opportunities for
improvement, particularly in enhancing the integration of leadership, communication, and
management practices.

5.2 Recommendations
Based on the findings, several key recommendations can be made to improve the

governance practices in Pak-Turk Maarif schools and to offer valuable lessons for other
educational institutions, particularly in Pakistan.
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Enhanced Leadership Development: Given the weak correlation between leadership
effectiveness and other governance practices, it is essential to invest in leadership
development programs. Training should focus on building transformational and
instructional leadership skills that not only enhance teaching and learning but also
strengthen the ability of school leaders to communicate effectively and inspire staff.
Leadership programs should be tailored to help leaders foster a collaborative and
inclusive school culture that aligns with the institution’s goals.
Improvement of Communication Practices: Although communication is integral to
governance, the negative correlation with satisfaction suggests that the way
communication is delivered could be enhanced. Schools should focus on developing
clear, transparent, and frequent communication channels, especially between
leadership and staff. Regular feedback loops, where staff can voice their concerns and
receive constructive responses, could help bridge any gaps in communication
effectiveness.
Integrated Management Practices: The weak correlation between management
practices and leadership effectiveness calls for a closer integration of managerial
functions with leadership and communication practices. School management should
not only focus on resource allocation and performance assessments but also work
closely with leadership to ensure that strategies and decisions align with the school’s
vision. Creating cross-functional teams that bring together leaders, administrators, and
teachers can facilitate better coordination and integration of management and
leadership practices.
Focus on Professional Development Beyond Experience: The findings suggest that
years of experience alone do not guarantee effective governance. It is crucial to focus
on continuous professional development for all staff members, particularly in the
areas of leadership, communication, and management. Schools should provide regular
opportunities for training and development, encouraging a culture of lifelong learning.
This would ensure that staff members remain equipped with the skills and knowledge
necessary to meet the evolving demands of school governance.
Strengthen Stakeholder Engagement: To create a more collaborative and
participatory governance model, it is recommended that Pak-Turk Maarif institutions
further strengthen engagement with key stakeholders, including parents and the local
community. By including a broader range of voices in the decision-making process,
schools can ensure that governance is responsive to the needs and aspirations of all
those involved. Regular consultations and partnerships with parents and the
community can help foster a sense of shared ownership and responsibility for the
school’s success.
Data-Driven Decision-Making: While managerial practices were recognized as
essential, the study suggests that more data-driven decision-making could improve
governance outcomes. Schools should implement systems for systematically
collecting and analyzing performance data, including academic achievements, teacher
evaluations, and student feedback. This data can then be used to make informed
decisions about resource allocation, curriculum development, and teacher support.
Data-driven approaches can help identify areas for improvement and enable more
targeted interventions.
Long-Term Strategic Planning: The study highlights the importance of strategic
planning in school governance, but it also reveals that management practices could
benefit from a more coherent long-term vision. School leadership should prioritize the
development of strategic plans that set clear, measurable goals aligned with the
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school’s mission. These plans should be reviewed periodically, with adjustments

made based on performance data and feedback from staff and the community. Long-

term planning can help schools remain adaptable in the face of changes in education
policy or student needs.

5.3 Future Research Directions

While this study has provided valuable insights into the governance practices at Pak-Turk
Maarif institutions, there are several avenues for future research:

i. Comparative Studies with Other Schools in Pakistan: Future studies could
compare Pak-Turk Maarif schools with other private and public schools in Pakistan to
explore how governance practices differ across institutions and what factors
contribute to successful governance in diverse contexts.

ii.  Longitudinal Studies: Conducting longitudinal research could help track the impact
of governance practices over time. By examining how changes in leadership,
communication, and management practices affect school outcomes in the long run,
researchers can gain a deeper understanding of the effectiveness of different
governance models.

iii.  Impact of Technology on Governance: Given the increasing role of technology in
education, further research could explore how digital tools and platforms influence
governance practices. Investigating the role of technology in enhancing
communication, performance assessment, and decision-making could provide
valuable insights for schools looking to modernize their governance frameworks.

iv.  Broader Stakeholder Engagement: Future research could also examine how broader
stakeholder engagement, including parents, students, and local communities,
influences governance outcomes. This research could explore how schools can better
integrate the perspectives of different groups to create more inclusive and responsive
governance models.

5.4 Final Thoughts

This research has highlighted the importance of integrating leadership,
communication, and management practices in school governance. While Pak-Turk Maarif
institutions are successful in several areas, there is a clear opportunity to enhance the
coordination and integration of these practices. By focusing on continuous professional
development, improving communication strategies, and fostering a culture of collaboration,
these institutions can strengthen their governance and continue to provide high-quality
education. The findings and recommendations from this study have broader implications for
schools in Pakistan and beyond, offering a roadmap for improving governance and achieving
better educational outcomes.
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